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Abstract:

The purpose of the present project was to review the research studies which have been carried on
educational demotivation among Japanese students in general. This project reviews the possible
causes of educational demotivation among Japanese students which could lead to their
underachievement at times and seeks to contribute to the body of wellbeing research studies
which have been conducted on various levels of education in Japan. Based on research studies,
many factors have been identified, such as psychological, social, and cultural aspects which have
huge impacts on learners' motivation. Although many studies have focused namely on
motivation, demotivation has not been given its due attention from scholars.
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1. Introduction

Many definitions have been offered for the term wellbeing, but the one which has been
offered by Noble and McGrath (2012) and has been used in many research papers and can be
described as student wellbeing is a sustainable state of a positive mood and attitude, resilience
and self-satisfaction, and relationships and experiences at school. The increasing focus on student
wellbeing aimed at the enhancement of students’ social, emotional and academic competence and
to diminish youth depression, suicide, self-harm, antisocial behavior (including bullying and
violence) and substance abuse (Noble & McGrath, 2012).

According to reports presented by Organization for Economic Co-operative and
Development (2015), many Japanese primary school students struggle with life satisfaction and
wellbeing. These students outperform their international peers in many subjects; however, it has
been quite a mystery why they tend to be dissatisfied when it comes to mental wellbeing (Ray &
Margaret, 2003). Adopting the Positivity, Relationships, Outcomes, Strengths, Purpose,
Engagement, and Resilience (PROSPER) Model developed by Noble and McGrath (2015), this
project will review the possible causes of distress and frustration among Japanese students which
could lead to their underachievement at times. This project seeks to contribute to the body of
wellbeing research studies that have been conducted on various levels of education in Japan.

Various scholars in the field have carried out studies on different dimensions of students’
wellbeing in Japan to strengthen the literature in this line of research. Asakawa (2010) conducted
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a research study to show how autotelic people who live in a non-Western culture feel, behave and
think in their daily lives. The findings of his study revealed that, on average, Japanese college
students experienced an optimal state of mind in which they are cognitively effective, deeply
engaged, and highly motivated, as well as having a high level of pleasure, more than a few times
a year, but less than once a month. Japanese college students, or those who experienced an
optimal state of mind more often in their everyday lives, were also more likely than their less
autotelic counterparts to exhibit higher self-esteem and lower anxiety, more frequently used
active coping strategies and less frequently used passive coping strategies.

Liu et al. (2009) explored the psychological wellbeing, depression, and anxiety in
Japanese university students. The results of their study indicated that all six dimensions—
autonomy (AU), environment mastery (EM), personal growth (PG), positive relationships with
others (PR), purpose in life (PL), and self- acceptance (SA)— as assessed by the Hospital
Anxiety and Depression Scale— the Scales of Psychological Wellbeing Inventory (SPWB) were
moderately negative with depression and anxiety (HADS).

Yamawaki et al. (2011) examined self-esteem and life satisfaction in Japanese young
adults as mediators between parental bonding and psychological wellbeing in another study. The
findings showed that the relationship between parental bonding (parental care and parental over-
protection) and general mental health was completely mediated by self-esteem.

Also, Irie and Kengo (2019) investigated the effects of mindfulness and living conditions
on the wellbeing of first-year university students in Japan. Their findings demonstrated that an
intervention to promote dispositional mindfulness could be effective in protecting the wellbeing
of first-year university students, especially in the case of those who had left their homes and were
living alone.

Ye and Ho (2019) conducted a study aiming to investigate what kind of causal
relationship would exist among the young generations’ privacy concerns, protection behaviors
and subjective wellbeing in Japan. The effects of demographic factors (age, gender) and access to
the Internet through computers and smartphones were taken into account. Their study revealed
some interesting results as follows: (a) Students’ privacy concerns had positive direct effects on
their protection behaviors, along with their time spent accessing the Internet through computers;
and (b) their protection behaviors, as well as their time spent accessing the Internet through
computers, had negative direct effects on their subjective wellbeing.

Nakano (1990) studied the effects of Type A behavior and hardiness on depression and
physical symptoms in the face of hassles. in the study sample consisted of 107 Japanese female
college students. The results indicated that Type A females had less depression under low hassles.
There were no hardiness main effects or interactions. Neither Type A behavior nor hardiness
moderated the adverse effect of hassles for Japanese women.

By investigating the causes, the article aims to find out some practices that would support
some school administrators and principals in Fukuoka to initiate some interventions. Working out
the causes along with offering some solutions could significantly boost the wellbeing of Japanese
primary and secondary students.
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Such studies have been beneficial and fruitful in some ways; however, there are some
gaps which need to be filled by some studies. As stated by educators, there are growing concerns
in Japan about a loss in moral standards and declining student motivation, coinciding with a
perceived decline in the country's edge in innovation (Schleicher, 2014). Therefore, some
investigations on the psychological aspects of students’ lives could reveal some facts and
solutions which could decrease tension and stress among Japanese primary school students,
leading them to go up through educational ranks without suffering any feelings of frustration.

1.1. PROSPER Model of Wellbeing

Positive education seeks to teach wellbeing skills as well as academic achievement skills
(Seligman, 2011). Positive education is defined by Green et al. (2011) as the incorporation of
wellbeing science into an educational environment aimed at improving the resilience and
wellbeing of students, staff and the entire school community. Promoting thriving or good mental
wellbeing within the school community is the key objective of positive education (Norrish et al.,
2013). In supporting the wellbeing of children and teenagers, schools play a crucial role (Dulagil
et al., 2016). Study results suggest that student wellbeing and mental health effects are correlated
with the school environment. Schools appear to overemphasize academic success and concentrate
on finding the shortcomings of students and remediating them. Positive psychology, however,
focuses on the individual's particular positive qualities and maximizes his or her ability (Terjesen
et al., 2004).

In keeping with the principles of positive psychology, which is the science of the
conditions and processes leading to the maximum thriving of people, groups and organizations,
the PROSPER framework was developed as an investigative device for the application of positive
education (Noble & McGrath, 2015). As Noble and McGrath (2015) put it, positive education is a
recently established field of study emphasizing the implementation of Positive Psychology
investigations in academic environments. They stated that the term ‘PROSPER’ is an acronym
stressing the seven key components that positivity, relationships, outcomes, strengths, purpose,
engagement, and resilience are contributory factors to wellbeing. These elements are further
described as follows:

Positivity: Positivity can be defined simply as the positive state of being (Noble &
McGrath, 2015). Positivity means experiencing positive emotions at school by students, such as
feeling healthy, belonging, interested, happy, cheerful, and comfortable (Noble & McGrath,
2016). In addition, gratitude and affection are included in the capacity for understanding and the
ability to engage in optimistic thinking as positive thoughts.

Relation: An emphasis on relationships in school ensures that school staff take strategic
action to develop meaningful relationships purposefully, such as peer relationships, student
relationships with teachers, staff relationships, and relationships between parents and schools
(Noble & McGrath, 2015). It focuses on building positive and meaningful relationships in this
area to teach the prosocial values and social skills that require teaching (Noble & McGrath,
2016).

Outcomes: Outcomes include advances in goals, a sense of being able to do schoolwork,
the recognition that accomplishment depends on hard work and commitment, dedication and a
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growing mind, knowledge of achieving such mastery and achievement (Noble & McGrath, 2015).
When the student achieves a result, a fundamental psychological desire for wellbeing will
contribute significantly to their sense of mastery, competence and achievement (Bas & Firat,
2017).

Strengths: A 'Strength' has been described as a way of behaving, thinking or feeling
whereby an individual has a natural ability to do something, enjoys doing it, and is enabled to
work optimally while pursuing valued results (Govindji & Linley, 2007). Awareness of self-
characteristics, skills, and comprehension of how to implement them in various ways are included
in strengths (Noble & McGrath, 2016).

Purpose: When they perceive that their aims are worthwhile, students have a sense of
‘purpose’(Govindji & Linley, 2007). In the sense of education, the goal is to believe what the
students have learned as important and to equate their feelings with greater or broader application
than just to themselves. In addition, services to members of the school community, members of
the wider society, and members’ needs are also included (Bas & Firat, 2017).

Engagement: In education, engagement is a vital concept because it is a strong indicator
of academic performance (Noble & McGrath, 2016). This aspect relates to students'
psychological relationships with learning activities and with school (e.g., enjoying learning, and
staying connected, interested, and engaged in learning activities and in school life) (Noble &
McGrath, 2016).

Resilience: This involves not only having the ability to revive after being down, making
errors, being in trouble, and being prepared to meet challenging circumstances; but also,
supportive and logical abilities to think, adaptive distancing abilities, using humor, constructive
abilities to think, and finding support when needed (Noble & McGrath, 2016).

1.2. Educational Demotivation

Due to its crucial function, the concept of motivation has been extensively investigated
over the past 30 years in the field of second language learning (e.g., Dérnyei, 1994, 1996, 1998,
2001, 2002, 2003, 2009, 2010; Dornyei & Ottd, 1998; Dérnyei & Ushioda, 2011; Gardner, 1985;
Masgoret & Gardner, 2003; Noels et al., 1999; Oxford & Shearin, 1994;). In spite of many
research studies, a significant dimension of motivation, namely demotivation has not attracted the
required attention from scholars (Dornyei, 2003). Dornyei (2005) believes that "while both
positive and negative factors have an effect on ongoing student behaviors, previous research on
motivation has generally ignored negative motivations and conceptualized motivation as a kind of
inducement (p.89). Investigators consider demotivation as “another side of motivation” (e.g.,
Dornyei & Ushioda, 2011; Falout, et al., 2009; Falout & Maruyama, 2004; Kikuchi, 2009; Sakai
& Kikuchi, 2009). They maintain that learners’ motivation is exposed to many adverse effects
throughout the process of second language learning and acquisition. Dornyei and Ushioda (2011)
contend that these harmful effects may be due to “particular learning-related events or
experiences, such as performance anxiety, public humiliation, heavy work demands or poor test
results” and “factors in the social learning environment, like the personality and the attitude of the
teacher or classroom counter-cultures and peer pressures™ (p.148). Demotivation has detrimental
effects on language learning processes and outcomes as Falout et al. (2009), state that
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demotivation will adversely affect the attitudes and behaviors of the learner, weaken the
dynamics of the classroom community and the motivation of the teacher and will result in long-
term and widespread negative learning outcomes (p. 403).

Demotivating factors are called student motivation. No generally accepted concept of
demotivation exists. Demotivation may, however, be characterized as the negative effects of
different factors that have a negative impact on motivation. This refers to particular external
factors that diminish or reduce the motivational basis of a behavioral goal or ongoing action
(Dornyei, 2005, p.90).

1.3. Academic Motivational Factors

The word motivation is derived from the Latin verb mover, which means to move,
according to Beck (2004). Our gestures or acts are then concerned with motivation and what
influences them (p. 3). It is a broad psychological term that we frequently use to understand why
individuals participate in specific acts at specific times (Beck, 2004). Schunk (2008), Pintrich
(2003), and Meece (2008) describe motivation as "the process of instigating and sustaining goal-
directed activity" (p. 4). Motivation is described by Thorkildsen (2002) as "an internal force that
activates, guides and maintains conduct over time" (p. ix). The term is used by most
psychologists dealing with learning and education motivation to identify those mechanisms that
can (a) stimulate and instigate behavior, (b) provide direction or intent for behavior, (c) continue
to allow behavior to persist, and (d) contribute to a particular behavior being chosen or preferred
(WIlodkowski, 1985, p. 2).

Motivation is viewed by Galbraith (1990) as a term that allows us to understand human
behavior and success and as an unpredictable construct that cannot be evaluated or tested directly
by the physical or natural sciences. According to him, the word motivation is used by most
psychologists to describe mechanisms that can energize human actions and provide guidance or
meaning for specific behavior. In other words, we deal with motivational mechanisms that are
triggered and maintained by human energy when what we concentrate on or pay attention to deals
with the directional component of human motivation when we consider human actions in a
learning environment, such as attention, concentration, commitment, perseverance, and initiative.
Forsyth and McMillan (1991) define motivation as “purposeful participation in classroom
assignments and studies, to master concepts or skills" (p. 39) and motivated students as those who
"take learning seriously and strive to get full benefits rather than only having the minimum
amount of work needed (p. 40).

Motivation is the most commonly utilized terminology concerning the success or failure
of any complex activity (Brown, 2000). The definition which is usually put forth for it is
“motivation is the gist of the motives that force the choice of a particular demeanor or target in a
positive way” (Brophy, 1983; Dornyei, 2001; Jarvis, 2005). Academic motivation has to do with
motivation particularly related to academic performance and success (Schunk, 2008). It is
regarded as a student’s proclivity “to find academic activities meaningful and worthwhile and to
try to derive the intended academic benefits from them” (Brophy, 1998, pp. 205-206). Deci and
Ryan (1985, 2000) suggested that academic motivation encourages students to engage in learning
tasks more effectively and pursue their academic goal. On the significance of academic
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motivation, a barrage of studies claimed that there is a significant relationship between students’
motivation and their academic functioning (Busato et al., 2000; Pintrich, 2003; Rotgans &
Schmidt, 2012; Sogunro, 2014). Based on research studies, many factors have been identified,
such as psychological, social, and cultural aspects which have huge impacts on learners'
motivation. Such components are offered by various cognitive and behavioral theories of
motivation and encapsulate, but are not restricted to, individuals' beliefs and styles of information
processing (Bandura, 1986), the expectation of success (Vroom, 1964), learners' goals (Atkinson,
1974; Dweck, 1986), self-acceptance and believing in one's own ability (Covington, 1992;
Covington et al., 1994), cultural values and meaning systems (Maehr & Nicholls, 1980), and
external resources like teachers and instructors (Maclintyre et al., 1998). Learners' functioning in
academic milieus can be investigated by incorporating grade point average (GPA) as the major
index of learners' academic accomplishments (Steinmayr & Spinath, 2009). Based on the rich
literature, the fairest method to assess academic success, grades and GPAs have been found to be
the most frequently utilized scales of academic output (York et al., 2015). To date, many theories
regarding motivation have investigated the impacts of numerous components such as learning
environment or individual characteristics on motivation (Ryan & Deci, 2000).

Several studies have looked into the effect of wellbeing and motivation on academic
success, with similarly varied findings. For example, Novello et al. (1992) suggested a potential
connection between health and performance in which wellbeing appeared to play a significant
role, and Berger et al (2011) showed, through a multilevel study, a relationship between socio-
emotional wellbeing, motivation, self-esteem, social integration, positive perception of a school’s
ambience, and performance. Gutman and Vorhaus (2012) discovered important associations
between four dimensions of wellbeing (emotional, behavioral, social, and school), motivation and
performance in a longitudinal study. EI Ansari and Stock (2010), on the other hand, discovered a
reciprocal relationship between health, educational performance, and wellbeing, the latter
operationalized in terms of motivation and satisfaction with the educational experience.

2. Methods

The initial review was conducted on Scopus, Google Scholar and Web of Science
databases. Searching focused on the English language with the combination of keywords as
follows: “Educational demotivation, Japanese students, Motivation, PROSPER Model” to
identify the relevant studies from 1988 to 2021. The criteria to show that which studies have been
included for further analysis are summarized in the following part. The process of selection is
also showed in a flowchart.

The search yielded a wide collection of documents in which only the abstracts and
references for valid eligibility were initially screened. The studies that are eligible are:

1) They were published in peer-reviewed journals in English.

2) Participants were Japanese primary students.
3) Participants were assessed to evaluate Educational Demotivation through PROSPER
Model.
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3. Results

A total of 94 publications were yielded by the initial search criteria (Fig. 1). After a review
of abstracts, titles, and references, 10 potentially relevant articles were identified. Based on full-
text, 7 articles met the full inclusion criteria. Related titles and abstracts were reviewed to
evaluate the educational demotivation through PROSPER model. However, seven of the studies
supported that demotivation plays an important rule for Japanese students.

Figure 1

Flow chart of Included Studies

Icdentification of relevant
articles based on title and

abstract (n= 94)

Articles excluded
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The seven identified articles examined Japanese students’ educational demotivation.
There exists a common belief among Japanese people that the majority of university students do
not have sufficient academic motivation (Manalo et al., 2006). They study very studiously to get
admittance into university, but as soon as they enter university, most of them hardly study
seriously from an academic perspective (Manalo et al., 2006). They noted that through PROSPER
model, the motivation of the students can be increased. Ushiogi (1988) argued that motivation
among Japanese students is poor because university education is now commonplace: education
no longer guarantees incentives like money, unlike the olden days. In this situation using
PROSPER model can be applied to enhance motivation. He noted that education is no longer a
passport to escape poverty for most Japanese citizens, as most of them come from families who
do not suffer from or even encounter poverty. This view is consistent with the comments made by
the General Manager of the Japan Youth Research Institute that Japanese students do not view
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research efforts as necessarily leading to a happier life. In some instances, this issue has been
described as "student apathy,” and Shimoyama's (1992) comprehensive review of research
articles on this topic brings its identification, examination, and apparent increase into the spotlight
throughout the last forty years (Manalo et al., 2006).

As Shimoyama (1992) stated, for instance, the good economic situations in Japan
throughout the late 1950s ended in greater proportions of people registering for tertiary studies in
the 1960s (Manalo et al., 2006). The initial signals for worry, regarding unexpected problems in
students' performance, may have appeared in 1964 when, for the first time, a huge number of
learners at national universities were not successful in passing their courses. In this way, the
motivation of the student should be increased (Manalo et al., 2006).

Tetsushima (1993) discovered that Japanese university EFL teachers are motivated by
intrinsic needs and desires such as autonomy, self-growth, and seeing students' progress in
English classes on a regular basis. The findings indicate that inner motivational psychological
factors can be a strong source of motivation. He noted that teachers can increase the motivation of
students through PROSPER model.

Kikuchi (2009) conducted a qualitative study interviewing some Japanese high school
students along with a questionnaire to examine what factors were demotivating them in EFL
classrooms. The participants of the study comprised five college students participating in two
private universities and one public university, who presented their opinions on the issue of
demotivation in the interviews. Also, forty-two students at a public university filled out a
questionnaire containing solely open-ended response questions. The qualitative analysis revealed
five major factors to be the causes of demotion among the students namely (1) individual teacher
behavior in the classroom; (2) the method of grammar-translation used in teaching; (3)
assessments and university entrance exams; (4) the memorization aspect of vocabulary learning;
and (5) problems relevant to textbook/reference books. The finding showed that all the students
had poor motivation that should be increased and one of the proposed models to achieve this goal
is PROSPER model. In a very similar vein, Arai (2004) and Hasegawa (2004) employed some
questionnaires in their studies to examine the subjects' experiences of demotivation in their
journey of studying English. In keeping with the projects carried out in contexts other than Japan,
the findings of these two research projects too revealed that teachers' behavior frequently
frustrates the learners’ attempts to learn English, so this causes demotivation between students.

Table 1

Article Included in the Review

Author(s) Year of publication Main finding(s)
1 Ushiogi 1988 Motivation among Japanese students
is poor
2 Shimoyama 1992 Poor motivation among Japanese
students
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3 Tetsushima Motivation among students is poor.

Inner motivational psychological

factors can be a strong source of
motivation.

1993

4 Manalo et al. 2006 Poor motivation among Japanese
students

5 Avria 2004 Poor motivation among Japanese
students

6 Hasegawa 2004 Poor motivation among Japanese
students

7 Kikuchi 2009 Poor motivation among Japanese
students

4. Discussion

These research investigations have all been fruitful for the education context of Japan
given the fact that they all have addressed the causes in-depth and offered many solutions for this
serious crisis in the Japanese educational system.

Based on the data, among other things, the attempts to increase student positivity are in
the form of giving students more freedom to think and give opinions, building their motivation.
Principals and teachers should use the lecture and advice approach, based on their beliefs, to
promote positive thinking among students in daily life (Kikuchi, 2009).

Physically, before all of them go home from school, teachers and principals should
attempt to keep students under control. Schools have sought, psychically, to construct a fun
learning environment. In the classroom, a fun environment can make individuals feel
comfortable. Via seminars, instruction, and tangible measures in the form of behavioral
examples, schools taught students social skills and prosocial values. Specific preparation to
improve the social skills of students was not implemented (Manalo et al., 2006).

Students were motivated to develop their accomplishments by being taught how to solve
everyday problems through the learning process of problem-solving (Shimoyama, 1992). Prior to
the competition, the talents and interests of the students are built through extracurricular activities
and coaching activities. Teachers should teach them how to think more deeply, especially in
mathematics and natural science subjects, by using cause-and-effect questions. The students are
also taught outside the classroom how to think deeply (Hasegawa, 2004).

Teachers should provide students with opportunities to engage in group work events
coordinated by the teachers themselves. Schools should also provide students with an opportunity
to contribute to the school by providing feedback from home teachers. Students are also involved
in the learning contract decision-making process, where students are actively involved in
formulating the guidelines (Ushiogi, 1988).

There is a focus on effective strategies and evidence-based teaching to increase student
engagement. Teachers should also actively engage students to think about causalities in many
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cases (Tetsushima, 1993). The teachers should show an example of action to teach resilience to
the students by enhancing motivation during lectures. In admitting errors, the students are taught
to be courageous (Kikuchi, 2009).

Rewards should be provided for building and cultivating the confidence of students to
express and share their views. With regard to the efforts to include the best learning atmosphere
and opportunities to develop new skills that could maximize the outcome and accomplishment of
learning, the school also should teach students how to solve real-life problems through
procedures for problem-solving (Arai, 2004).

5. Conclusion

Many definitions have been offered for the term wellbeing, but the one which has been
offered by Noble and McGrath defined Student wellbeing as a sustainable state of positive mood
and attitude, resilience, and satisfaction with self, relationships and experiences at school (Noble
& McGrath, 2012). The purpose of the present project was to review the research studies which
have been carried on the topic of educational demotivation among Japanese students in general.
This project reviews the possible causes of educational demotivation among Japanese students
which could lead to their underachievement at times and seeks to contribute to the body of
wellbeing research studies which have been conducted on various levels of education in Japan. In
this review article, a total of 94 publications were yielded by the initial search criteria. After a
review of abstracts, titles, and references, 10 potentially relevant articles were identified. Based
on full-text, seven articles met the full inclusion criteria. Related titles and abstracts were
reviewed to evaluate the educational demotivation through PROSPER model.

According to the findings of this review article, the increasing focus on student wellbeing
is aimed at enhancing students' social, emotional and academic competence and diminishing
youth depression, suicide, self-harm, antisocial behavior (including bullying and violence) and
substance abuse. In keeping with the principles of positive psychology, which is the science of
the conditions and processes leading to the maximum thriving of people, groups and
organizations, the PROSPER framework was developed as an investigative device for the
application of positive education (Noble & McGrath, 2015). Due to its crucial function, the
concept of motivation has been extensively investigated over the past thirty years in the field of
second language learning (e.g., In spite of many research studies, a significant dimension of
motivation, namely demotivation has not attracted the required attention from the scholars. On
the significance of academic motivation, a barrage of studies claimed that there is a significant
relationship between students’ motivation and their academic functioning. Based on the rich
literature, the fairest method to assess academic success, grades and the GPAs have been found to
be by means of the most frequently utilized scales of academic output. The qualitative analysis
revealed the causes of demotivation among the students, namely individual teacher’s behavior in
the classroom. In general, through programs that contribute to the optimization of the potential
students, schools have adopted optimistic principles. Mental health development is part of a
continuum that encompasses activities to prevent and care for the quality of an individual's
mental state. School programs evaluated in compliance with the PROSPER model principles
should at least be components of general prevention against the impeded future development of
students while providing space for capability or potential building. However, as the purpose of
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the present project was to review the research studies that addressed educational demotivation
among Japanese students, there are some gaps that need to be filled by further studies. These
research investigations have all been fruitful for the educational context of Japan given the fact
that they have all addressed the causes in-depth and offered many solutions for this serious crisis
in the Japanese education system.
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